Dyslexia & Related Disorders
Parent Training

11/13/2025

JILL BRACAMONTE, M.ED.
KARENA HAYES, M.ED., LDT, CALT
STACY SWENSON, SSP,NCSP




Welcome & Introductions

Jill Bracamonte, M.Ed. Karena Hayes, M.Ed.,
LDT, CALT

* Master's degree in Educational
Leadership from Texas State » Master's degree in SpEd.
University from Texas State University

» Certifications: Elementary 1-8, e Certified Teacher in EC-
SPED PK-12, ESL Supplemental, 6, SPED K-12, ESL
Principal » Licensed Dyslexia

+ Trained in MTA and Wilson Therapist/CALT

Emelinda Baillo, M.S. Ed. Stacy Swenson, SSP,
NCSP
*  Master of Science in SpEd &
Childhood Ed. from Touro . Specialist Degree in School
University in NY, NY Psychology from Texas State
» Certifications: SPED EC-12, University
ELA & Reading 4-8, Generalist . Nationally Certified School
EC-6, ESL Psychologist

*  Wilson Dyslexia Practitioner
(WDP), MTA



Welcome & Introductions

Additional Interventionists

UT Charter Schools: UT Elementary School:
Rebecca Vore Gabi Huntington
Trained in MTA Trained in Reading by

Design



Overview & Objectives

Gain an understanding of

* Dyslexia (Definition, Signs, Risk Factors)
« Dysgraphia (Definition, Characteristics)
- Evaluation Process

* Dyslexia Intervention

 Parent Resources



https://tea.texas.gov/academics/special-student-populations/dyslexia-and-related-disorders
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HANDBOOK

Procedures Concerning
Dyslexia and Related Disorders
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Overview of Special Education for Parents

WHAT IS SPECIAL EDUCATION?

child receives special education, it means that a public schoal prosides (" Special education

services and instruction s pecific 1o s of that student. Special
education is avalable because of a federal | dividuals with Dissbiities R SeTES
Education Act {IDEA), which pr £h disailities and their parents not a place.
spncial legal Fights 1o raceive thess indsidualized barning oppor unites -

How can special education services help your child?

‘ @ - bryou chidis chighie for spedal education serices, your chid il have
access 1 services and supgarts that are specially designed o meet your
( childs unigue nesds.

» Specisl education services provide indidualized program ming at ND cast
10 you and may indude special education teachers and service providers
such &5 orcupational therapists, physical therapists, speechlanguage
pathebagists, and previders of dysieyia instractan,

SPECIAL EDUCATION PROCESS:
Parents have a right Lo request  special education evaluatian at any time., 5o

student far an evahuation when a disability is suspected that might requ
impeetant 1o understand the steps of the special education process:

als are reguired to refer &
cial education services, s

Recelving Special
Education Services:

0—60—0—0 )

Steps to Begin Speclal Education:

o

Referral Consent to Evaluation Determine Develop mplement the:
Evaluate Eligibility the IEP EP
[ARD)

More information about your rights as a parent can be found belaw:

Parents Gulde to the ARD Process
it 1EsARD

2
speciexorg  Special Education

of p_rﬁc dural Safeguards
1855773330 Help for Parents EnE

While there are other Tederal laws that also offer certain protections for students with disabilities - s
Section S04 H litaticn Actaf 1972 - IDEA has specific rights anly available undsr th
ceLiment summarizes those rights,

Pay TEATEXAS GOV/TEXASSPED

/

»

-n


https://tea.texas.gov/academics/special-student-populations/dyslexia-and-related-disorders

Dyslexia- What is 1t?

Dyslexia is a specific learning disability that
is neurobiological in origin.

It is characterized by difficulties with accurate and/or fluent
word recognition & by poor spelling & decoding abilities.

These difficulties typically result from a deficit in

the phonological component of language that is often
unexpected in relation to other cognitive abilities & the provision
of effective classroom instruction.

Secondary consequences may include problems in reading
comprehension & reduced reading experience that can
impeded growth of vocabulary & background knowledge.

International Dyslexia Association



Primary
Characteristics

**Individuals demonstrate difference in degree of
impairment and may not exhibit all the
characteristics listed above™*

(2021 Dyslexia Handbook pg 1)

Difficulty with:

reading words in
isolation

1

spelling

E)

decoding
unfamiliar words

oral reading (slow, inaccurate
or labored without prosody)



Primary Characteristics

The reading/spelling characteristics are most often associated with the
following:

» Segmenting, blending, and manipulating sounds in words (ph(-areness)

 Learning the names of letters and their associated sounds

» Holding information about sounds and words in memory (phonological memory)

» Rapidly recalling the names of familiar objects, colors, or letters of the alphabet e®
(rapid naming)

Consequences of dyslexia may include the following:

« Variable difficulty with aspects of reading comprehension

e Variable difficulty with aspects of written language

e Limited vocabulary growth due to reduced reading experiences



Primary Characteristics

The reading/spelling characteristics are most often associated with the following:

Phonological Memory Phonemic Awareness Letter naming Rapid
& Letter Sounds Naming
Holding information Segmenting, blending, & Learning the names Rapidly ;e;call.ill'lg th}f,
about sounds and words in manipulating sounds in of letters and their names of tamilar objects,
colors, or letters of the

memory words associated sounds B s



Primary Characteristics

Consequences of dyslexia may include the following:

LIE]

[T

Variable difficulty Variable difficulty Limited vocabulary
with aspects of with aspects of growth due to reduced
reading written language

: reading experiences
comprehension
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A Dyslexia Basics

Across Demographics

It is found across different
languages, genders,
socioeconomic status

Not New

First documented
cases in 17" century

Wagner et.al 2020
)’2% =

Genetic Component

Genetic element, often a
family member link

*

Early Intervention

Intervention takes
4x as long in 4th

grade vs. late kinder.
(IDA 2022)

Neurodevelopmental

Ongoing research on
the brain & reading



Risk Factors by Grade

/" Difficulty With:

*Syllables
*Rhyming

* Names of letters

* Orders of alphabet
* Remember sounds
» Decoding
*Spelling

(leflculty with:

*Reading aloud
*Avoidance
*Reading fluently
*Less vocabulary
*Decoding

KSimpIe words for writing

~

4-5

Difficulty with:
*Sight words
*Decoding

*Letter patterns
*Reading fluently

*Written expression

N

-12

1
o

/Difficulty with:
*Pronouncing names, remembering
names

*Word retrieval

*Notetaking

*Remembering sequences

\(math/science formulas)

Post-Secondary

/" Difficulty with:
*Volume of reading & writing
*Frustration with time & energy for

reading
*Decoding
*Written assignments
*Reading fluency
*Foreign languages

~




Dyslexic Think

ing Strength

Dyslexic thinking skills

Visualising
Interacting with space, senses,
physical ideas & new concepts.

(75% of dyslexics are above average
at Visualising).

Reasoning

Understanding patterns, evaluating
possibilities & making decisions.

(84% of dyslexics are above average
at Reasaning)

Imagining
Creating an original piece of work,
or giving ideas a new spin.

(84% of dyslexics are above average
at Imagining).

Connecting

Understanding self; connecting,
empathising & influencing others.

(80% of dyslexics are above average
at Connecting)

MADE BY
DYSLEXIA

Communicating
Crafting & conveying clear
& engaging messages.

(71% of dyslexics are above average
at Communicating).

Exploring
Being curious & exploring ideas
in a constant & energetic way.

(84% of dyslexics are above average
at Exploring).




Implications for Math/Science/Social Studies

Difficulties Strengths
Sequencing @
Formulas Visual/Spatial Thinking
Numbers/Calculations A
Rote Memorization Big Picture (A
Rapid recall of facts Reasoning/Pattern Recognition
Directionality

Geometry/5D Shapes




Dyslexia Screening Process

DIBELS

 Dyslexia Screener is in addition to the reading assessment in K-2
* Kinder - end of the year
* Ist grade - mid-year
+ 2nd graders * - beginning of the year

*who have not previously been screened*

w




Dysgraphia - What is 1t?

3,6. Language-based, neurodevelopmental disorder,

‘ manifested by illegible and/or inefficient handwriting due to
\5 difficulty with letter formation.

movements used for writing) and/or storing and retrieving

This difficulty is the result of deficits in graphomotor function (hand
ia orthographic codes (letter forms).

Secondary consequences may include problems with
spelling and wrilten expression.

*The difficulty is not solely due to lack of instruction and is not associated with other
developmental or neurological conditions that involve motor impairment.
Texas Dyslexia Handbook, Ch.5




Primary Characteristics

Difficulty with:
[-==5 — . . > \ ;fk
" et ANL DB L. e %) -~ l =y
£ | oA O hs
> . T~ 1 .~ T . .
: =t Q2 ony 7 o )
https://www.occupationaltherapy.com/articles/dysgraphia-101-introduction-and-strategies-5327
Awkward, inconsistent Variable and poorly Excessive
pencil grip formed letters erasures/cross outs
SI.OW Wr.iting/ cgpyipg Heavy pressure and
with legible or illegible Poor spacing el B

handwriting
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|\ Additional Characteristics

) /74

\,

« Mix of capital & lower-case letters within words
e Lack of letter anchoring on lines- (swimming/floating letters)

«Simple word choice that does not reflect
vocabulary abilities

e Lack of punctuation, capitalization, and
paragraph indentation

e Written output does not match oral language
skills

e Frustration/writing avoidance

*  Multiple spelling errors



Evidence of a damaged motor nervous system

Part of a developmental disability that has fine motor deficits (e.g., intellectual disability,
autism, cerebral palsy)

Secondary to a medical condition (e.g., meningitis, significant head trauma, brain trauma)

Association with generalized developmental motor or coordination difficulties
(Developmental Coordination Disorder)

Impaired spelling or written expression with typical handwriting (legibility and rate)
(Berninger, 2004)”

T



Formal
Evaluation for
Dyslexia/
Dyseraphia

After a request for testing, the evaluation team will contact
you to review the process.

The school has 45 school daysto complete the evaluation.

Evaluation consists oformal and informal measuress
determined by the evaluator.

Evaluation must include at least one member with specific
knowledge of the reading process, dyslexia and related
disorders, and dyslexia instruction

Process of evaluation includes consideration afl possible

Learning Disability categories. X//
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N [dentification Process: Dyslexia

Based on the student’s academic difficulties, characteristics, andfor language acquisition, additional areas
related to vocabulary, listening comprehension, oral language proficiency, written expression, and other
cognitive abilities may need to be assessed. Areas for evaluation are provided below in Figure 3.4.

Figure 3.4. Areas for Evaluation

Academic Skill Cognitive Processes Possible Additional Areas
Letter knowledge (name Phonological/phonemic ¢ Vocabulary
and associated sound) awareness o Listening comprehension

Reading words in isolation Rapid naming of symbols o yerhal expression

Decoding unfamiliar or objects Written expression

words accurately Handwriting

Reading fluency (rate,
accuracy, and prosody are
assessed)

Memory for letter or
symbol sequences

{orthographic processing)

Reading comprehension )
g comp Mathematical

Spelling calculation/reasoning
Phonological memory
Verbal working memory
Processing speed

A\




Identification Process: Dysgraphia

The process of handwriting requires the student to rely on memory for letters or symbol sequences, also
known as orthographic processing. Memary for letter patterns, letter sequences, and the letters in whole
words may be selectively impaired or may coexist with phonological processing weaknesses. When spelling,
a student must not only process bath phonological and orthographic information, but also apply their
knowledge of morphology and syntax (Berninger & Wolf, 2009).

| Figure 5.2. Areas for Evaluation of Dysgraphia

Academic Skill Cognitive Processes Possible Additional Areas
Letter formation ¢ Memory for letter or * Phonological

Handwriting symbol sequences awareness
Word/sentence (orthographic processing) Phonological memory

dictation (timed and Working memory
untimed)

Copying of text
Written expression

Letter retrieval

Letter matching

Writing fluency (both
accuracy and fluency)

Berninger, V. W., & Walf, B. (2008). Teaching students with dyslexia and dysgraphia lessons from teaching
and science. Baltimore, MD: Paul H. Brookes Publishing.




Dyslexia Fvaluation Practices

« Dyslexia identification is based on the preponderance of
evidence.

« If the ARD committee determines that the student exhibits
weaknesses in reading and spelling, the committee will then
examine the student’s data to determine whether these
difficulties are unexpected in relation to the student’s other
abilities, sociocultural factors, language difference, irregular
attendance, or lack of appropriate and effective instruction.

- Itis not one single indicator but a preponderance of data
(both informal and formal) that provides the committee with ’

evidence for whether these difficulties are unexpected.




Dyslexia Evaluation Practices

HB 3928 FAQ document provides three guiding questions:

. Do these result from a deficit in the
Does the data show: R | = i vomponent on nguage [l A€ these unexpected

h looical for the student's age in
(average pnonologica relation to the students'

scores alone do not other abilities and
provision on effective

classroom instruction

Difficulty with or
poor/inaccurate | Poor Spelling Poor Decoding
word reading

rule out dyslexia)




Figure 3.8. Pathway for the Identification and Provision of Instruction for Students with
exia

Pathway for the Identification and Provision of Instruction
for Students with Dyslexia

Universal screening for kindergarten .
1 and first grade students In all grades, is the
student suspected of

Does the screener show the student is at . -
having dyslexia?

risk for dyslexia?

Continue grade level, 2 | Collect and review quantitative and qualitative data
evidence-based core
reading instruction. Does the analysis show that the student exhibits characteristics of

(Tier 1) dyslexia?

[ = '

Continue grade level, evidence-based 3 | Seek parental consent for a Full Individual and

core reading instruction (Tier 1) and Initial Evaluation (FIIE)

provide any other appropriate tiered
interventions. Does the parent give consent for an FIIE?

L NO |

4 | Conduct FIIE and ARD Committee Meeting

L Does the ARD committee determine that the student
has dyslexia and needs evidence-based dyslexia
instruction?

Continue grade level, evidence-

based core reading instruction

(Tier 1) and provide any other
appropriate tiered interventions.

Consider whether the student
should be referred for a Section
504 evaluation.
The student is eligible for special
education and related services and an

individualized education program (IEP) is
developed.




Changes to the Law regarding 504 students —
Review ol changes that took effect in 25-24

+ Direct Dyslexia intervention will no longer be available through Section 504. This
Intervention is now categorized as a Special Education Service. Due to this, students who
require direct Dyslexia Intervention MUST be evaluated and eligible for Special
Education. Once eligible, direct Dyslexia Intervention services will be available for the
student. If a parent does not give consent for a Special Education Evaluation, the student
will not be able to access the Special Education service of direct Dyslexia Intervention. This
is a change and will only impact students who currently receive Direct Dyslexia
Intervention through Section 504. This will not impact new referrals for evaluation.



Changes to the Law regarding 504 students

« |If a parent does not give consent for an FIIE when dyslexia is suspected or for the
provision of special education and related services when dyslexia is identified, what
happens?

« "Beginning with the 2023-2024 school year, which is the school year in which HB 3928 first
applies, a student will not be entitled to receive an evidence-based dyslexia program if a
parent refuses to consent to the provision of special education and related services following
an FIIE or after an ARD committee has determined that the student is eligible for special
education based on the identification of dyslexia and a need for an evidence-based dyslexia
program.”

« Torephrase: A student will no longer be able to receive Direct Dyslexia Intervention
services UNLESS they are eligible and receiving Special Education services with parent
consent.




Teaching Strategies, Interventions, and
Accommodations/Modifications

7/”'
A



R

Repetitions of Foundational
Reading Skills
1-4 gifted student
4-14 typical student
14-40 struggling reader
40-200 student with a Dyslexia or
LD

Originally from p 66 of A Principal’s Primer for Reading Achievement by Pati Montgomery
Dallas Branch of International Dyslexia Association

Dyslexia Instruction

S. Shaywitz and J. Shaywitz (2020, pp. 68-86)



e Systematic, Explicit, e Color Overlays
. Multi-Sensory e Balance Therapy
DYSIGXla Instruction

e Special lighting
Instruction

=

e Evidenced-based
e Addresses
* Phonology

e Sound-symbol
association

e Syllabication

e Orthography

e Morphology

e Syntax

e Comprehension
e Fluency

e Vision Therapy
e "Quick Fix" programs

*For additional information see pg 39-
41, 53 of the Texas Dyslexia
Handbook —
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A MTA Intervention

Components

Phonological Awareness
Sound-Symbol Association
Syllabication

Orthography (spelling patterns)
Morphology (affixes)

Syntax (grammar, written expression)
Reading Comprehension

Reading Fluency




-
A MTA Intervention

Delivery

VAKT- Simultaneous & Multisensory
Systematic & Cumulative

Explicit Instruction

Diagnostic teaching to automaticity
Synthetic Instruction

Analytic Instruction

Provided by trained Interventionist




MTA

Intervention
o
Intensity
Groups of 4 or less
4-5 days a week 'HZI
45 minutes+ sessions ==

'\//\)\/l/

4

180-240 minutes per week 1

3-5 year program- progress based on
individual needs

Amplio Platform- curriculum integrated
into an online platform, virtual option

Trained instructor

_—

=¥



MTA Progress Report

MTA Dryslexia Reading Intervention
Progress Report N
MTA Dyslexia Reading Entervention
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UT Elementary School

READING
BY DESIGNs

DYSLEXIA

Reading by Desian

Included in the lessons:

0 Phonological ,-ﬂ\ .
Awareness New Learning
E]E!E] Alphabet @ Reading Practice

Review Decks Handwriting Practice

=
&

Reading by Design: An Individualized Literacy Intervention is a systematic, multisensory approach aligned with

research-based practices for developing literacy. Reading by Design may be used with students in kindergarten
through grade 12 in a small, homogeneous group setting (teacher training required).

Spelling Practice

Extended Reading
Practice

Components of
Language




Accommodations & Modifications

Accommodations
HOW-

Changes to materials, procedures, techniques

Lower level reading text to access science curriculum

Modifications
WHAT-

Changes to the level on instruction provided or tested

Lower levelreadingtext to access reading fluency/comprehension




Common Accommodations

Re ading/Writing Working Memory/Organization
Oral Administration of tests & ® Graphic Organizers
assignments : Writing Checklists

* Oral response to short answer when . Uhinie-Libiree
possible : Visuals

. Calculator
Text-to-Speech ®* Formula Charts

* Speech-to-text ®* Graph paper to line up math

* Word Predication problems

* C(loze notes/guided notes/copy of class
notes

General

* Alternate assessment when possible- multimedia presentation, use
of art/poster projects, hands-on demonstration of knowledge

* Preferential seating
* Extra Time




Tech Tools

* Immersive Reader

* One-Note Speech/Text

* Google Docs Speech/Text
* Accessibility Features

* Learning Ally Audio Books



S OVERCOMING
\ Resources for Parents DYSI.EXIA

SECOND EDITION tm plelsy

Books
Overcoming Dyslexia
by Sally Shaywitz, M.D. and Johnathan Shaywitz, M.D.

® o O
Websites S

Madebydyslexia.org P

MADE BY
DYSLEXIA International

Dyslexiaida.org - International Dyslexia Association DYSLEXIA

Association
Understood.org u Understood®

Dyslexia.yale.edu - The Yale Center for Dyslexia & Creativity

: CENTER FOR
DYSLEXIA §CREATIVITY



http://madebydyslexia.org
http://Dyslexiaida.org
https://www.understood.org/
http://dyslexia.yale.edu

L

\ Resources for Parents

THE DYSLEXIA
HANDBOOK

TEA Resources
https://tea.texas.qgov/academics/special-student-populations/dyslexia-and-related-disorders

Dyslexia & Related Disorders Website R RegionlOBSC e i o]
*The Dyslexia Handbook
«Additional information
*Documents in both English & Spanish

e to districts, charter schools, universities, parents, service centers,
and other entities in the area of dyslexia.

mmmmmm

elpline

Region 10 Statewide Dyslexia Page
https://www.region10.org/programs/dyslexia-statewide/overview/



https://www.region10.org/programs/dyslexia-statewide/overview/
https://tea.texas.gov/academics/special-student-populations/dyslexia-and-related-disorders

L

Resources fOI‘ Parents mmm Talking Book Program ——
X

. About TBP Apply for Service Find Books
Audiobook Resources
@ D e
Disability Information Volunteer Information for

Tal ki ng BOOk P rog ra m and Referral Center Teachers and Librarians
https://www.tsl.texas.gov/tbp/index.html

Learning All o
2l e )) (( Learn IngAlly.

Lea rn i n q al |Vl Orq THE LEARNING ALLY AUDIOBOOK SOLUTION

Guide to Getting Started

with the Learning Ally
Audiobooks App

Welcome to the Learning Ally Audiobooks app.
Follow these simple steps to begin your learning experience.

Installing Learning Ally Audiobooks

Install Learni m your ‘s app store or from LearningAlly.org/app.



https://www.tsl.texas.gov/tbp/index.html
http://learningally.org

LEXIA AT-HOME RESOURCES HUB

| .exia Parent
Resource Hub

Guidance for Educators and Families Using Lexia Products at Home CLICK HERE

[EVEOIELEEPL IR | Lexia® PowerUp Literacy®

Using Core5 at Home

Ao avalablin English (UK), Avabic, Chinese (Mandarin/Simpified). Haitian Creole, Korean, Portuguese, Sparish, and Vietnamese.

Summer Reading Bingo Challenge

www.lexialearningresources.com/lexia-at- \ERRERTeHOE ASaES S

h nn h t nn | share. fnen Kindergarten Summer BingoBoard ~ Engish ) PDF. Soonsh [ PDF
O e = Kindergarten Literacy Building Activities  Engish  E PDF spmish B PDF Grade 1 Summer Bingo Board engisn [ PDF Sponsh [ PDF
Grade 1 Literacy Building Activities engish [ PDF Spsnish  [@ PDF Grade 2 Summer Bingo Board Engish (& POF spamsh [ PDF
——1C Syllable Division
Core 5 =
R : Core5" Home Activities :
o s
Home Activities List
Use your child's CoreS level 2s  guide and build reading skils through these at home activities! ;:“1::;::::‘; Midimadig 0 Beat the Clock huhid

 Lesson Overviews p - ~ e B

Level 1 ke dog and hos. O, from home.

* Flash Cards/Letter Tiles o —

2 sound. ke /.
dom (peopl} democracy,pandemic

+  Skill Builders '

technology,biology

e 3 : path fosings, suffeing) empathy, pathetc
poych mind). psychic,peychologist

therm (heat) thermometer, hypothermia

Pick a sound. ke
‘Aterwards,

adjectives ke 1 found a shiny and fat pant”

Read together! Find consonant-vowel-consonant (CVC) words, ke lap and hat, and common e
Sight wards, famiy,

word, help by sounding it ou. one sound at  time. When you frsh reading. have your chid
tellyou what the story was aboutt Now your resder i ready to writ  sript and act
outa persuasive ad of their own

Practice spelling consonant-vowel-consonant (CVC) words, ke hop and run. Then have your

sentence with the words (it i fun to hop and runl.

*  Newsletter Activities
* Lesson Overviews e =
* Anchor Charts R e e
»  Skill Builders e | e

Art Studio .
i3



http://www.lexialearningresources.com/lexia-at-home.html

Parent Handouts

Signs of Dyslexia by Age
Common Misconceptions

Resource List

Stages of Writing Development



Parent Handouts

https://utelementary.org/dyslexigervices/

https://utcharter.org/dyslexia-services/



https://utelementary.org/dyslexia-services/
https://utcharter.org/dyslexia-services/
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Answer  ?




Contact Information

UTCSS Dyslexia Program
Karena Hayes, M.Ed-Dyslexia Interventionist, CALT
Karena.hayes@austin.utexas.edu

Jill Bracamonte M.Ed.Dyslexia Interventionist
Jil.bracamonte@ausitn.utexas.edu

UTES/UTCSSpecial Education Department
Janina RobertskEd.D LSSP-Director of Special Programs
Jroberts@austin.utexas.edu

School Psychologist
Stacy Swenson, SSP, NCSBchool Psychologist
Stacy.swenson@austin.utexas.edu



mailto:Karena.hayes@utexas.edu
mailto:Jill.bracamonte@ausitn.utexas.edu
mailto:Jroberts@austin.utexas.edu
mailto:Stacy.swenson@austin.utexas.edu
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https://dyslexiaida.org/what-is-structured-literacy/
https://tea.texas.gov/sites/default/files/2018-Dyslexia-Handbook_Approved_Accomodated_12_11_2018.pdf

Thanks!
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